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Introduction 

Live theatre needs a live audience - one that knows enough about the play they are going to see

to be able to engage with the performance as soon as it begins. The Unicorn Teacher Resources

for The London Eye Mystery have been developed to enable teachers to prepare their class for

their visit to the theatre.  These activities are designed to be used whilst reading Sioban Dowd's

novel with a class and give teachers ideas that will enrich that experience. They will also ensure

that the class will be ready to get the most out seeing a live performance of The London Eye

Mystery at the Unicorn. 

Curriculum Connections

Teachers who bring their classes to the theatre already understand the way in which it can enrich

children's education, develop their cultural awareness and broaden their experience - all

important aspects of education. The Unicorn Teacher Resources for The London Eye Mystery

offer teachers creative ideas that will engage and motivate their students and which are

underscored by best classroom practice.

The activities are linked to the Primary National Strategy, SEAL and the National Curriculum at

KS2 and 3 in general terms. However, teachers will also recognise the ways in which a theatre

visit to see The London Eye Mystery connects to their educational priorities and will be able to

make specific connections to their school's particular curriculum plan.

The Activities

The activities invite teachers and their classes to explore the novel from the inside, through

drama based strategies such as Mantle of the Expert to work in role as detectives to investigate

the mystery at the heart of the story, Small Group Scene Making to interpret a section of the

novel and explore the family relationships as the mystery unfolds, and Freeze Frame to pinpoint

key moments in the story and examine what's happening in detail.

There are also activities that connect to the English

Curriculum by focusing on the use of 'real-world

texts' for shared reading and to explore the

figurative language in The London Eye Mystery. To

encourage cross-curricular connections, there is an

activity based on reading maps that connects to

the Geography curriculum. There is also a post-

show reflection activity that introduces teachers to

an interactive approach to stimulate reflective

discussion on the themes in the play. 
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Introducing the class to 
The London Eye Mystery

Although the London Eye is a well known London landmark, the children

in your class may never have seen it or been on it. In preparation for coming to see The

London Eye Mystery at the Unicorn it would be helpful if teachers made sure that the

class has a sense of what it is, where it is and what an extraordinary event it was that

Salim disappeared from the pod when it was turning through the air. 

The events that follow Salim's disappearance are about a family’s human response to this

shocking event and children will be able to connect to this with more empathy and interest

if they are aware of the setting within which the events take place. 

The official website of the London Eye has a photo gallery full of images that teachers

could use:

www.londoneye.com/ExploreTheLondonEye

There are also several videos on YouTube that take viewers on a flight. This link gives a

good example: 

www.youtube.com/watch?v=_oHAo8m-c-E
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Breakfast at T ed’s house
An ordinary morning

The aim of these two linked activities is to find out about Ted and his

family - who they are, how they relate to each other and what the

atmosphere is like in their house on an ordinary morning. The first part

of this activity focuses on comprehension and develops the class's

inference and deduction skills.

The second part uses the insight gained from the close reading of the text as the basis for

creating a scene that shows the relationships between family members. This activity also

provides teachers with the opportunity to begin a discussion about the ways that theatre and

novels work differently that can be returned to in a post-show discussion.  

Curriculum Connections 

PNS Literacy: Strand 4: Drama 

Strand 7: Understanding and interpreting text: inference and 

deduction 

PNS Key Aspects of Learning: Problem Solving, Reasoning and Creative Thinking skills 

SEAL: Y6 Theme 2: Good to be me 

Y7 Theme 1: Learning to be together 

KS3 English 2.1 Speaking and Listening: using drama techniques to 

explore ideas and to convey action 
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Activities

1. Breakfast at T ed's: Text detectives

Time: 60 minutes in the classroom

Organisation: Whole class and pairs  

Resources: Copies of Chapter 2, highlighters or coloured pencils

2. An ordinary morning: Small group scene making 

Time: 60 minutes in the hall 

Organisation: Small groups 

Resources: A cereal packet (ideally a Shreddies box), a bowl and spoon for each group,

small table and at least two chairs  for each group, copies of Chapter 2,  the 

plan of the kitchen (page 6), masking tape to mark out the kitchen plan 



1. Breakfast at T ed’s: Text detectives

The London Eye Mystery is narrated by Ted and because he gives us his point of view on events,

readers gain some insight into the way he thinks and the way his 'brain works on a different

operating system'. The action also informs readers about Ted's character by showing how he

responds to family events. In Chapter 2, News of a Hurricane, Siobhan Dowd gives us a picture

of Ted's family at breakfast time. Separating out the actual events from Ted's thoughts in this

opening chapter will create a sense of who the family members are, showing something about

their characters and how they relate to each other.  

Read Chapter 2 of The London Eye Mystery aloud to the class and talk about what you have

discovered about the family and how they act at breakfast time. This would be a good opportunity

to create a family tree chart to make the relationships clear.  

Remind the class that visualising what is happening during a story is part of reading. Ask them to

listen again to the chapter, or to read it in pairs, this time listening for all the moments of action -

what were the events that were taking place in the kitchen that morning when the letter arrived

from Gloria?

Give the class time to work with a talk partner to highlight the

moments of action, then, in a whole class discussion, create a list

of all the things that were happening in the kitchen that morning.

Discuss what was happening in the present time of the action, such

as the letter dropping onto the doormat, Dad hopping around with

one sock on and the sound of the weather forecast on the radio.

Finally, discuss with the class what they have noticed about the

way Siobhan Dowd has given readers information about Ted's

character thorough the references to Shreddies and the way he

eats them. 
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2. An ordinary morning: Small group scene making

The aim is to create the scene at breakfast time on this ordinary morning in Ted's house using the

information from the text. Each of the scenes must include Ted in the action, even if he does not

speak, and each group can choose what part of the scene they show. As each group will

approach the scene differently, it can be an advantage to have more than one interpretation of

each scene.



- Mark out the plan of the kitchen (see page 6) in the hall to create the space where the groups

will show their work.

- Divide the class into groups of three or four. Each group will need the resources listed on pg 3

and the notes they have made on Chapter 2. 

- Show the class the way the plan of the kitchen is marked out on the floor and explain that it is

the space where they will show their work to each other.

- Ask the class to use their paper copy of the same kitchen plan to help them work out where the

characters are in the kitchen and how they might move around in the course of the action.

- Remind the class that there are lines in the text that could be used as dialogue and that the aim

of the work is to show the relationships between characters and their responses to each other

and the events that happen during breakfast. This is about bringing Ted and his family to life to

show an ordinary morning in their kitchen.

- Ask the group to gather round the performance space. Watch each of the scenes in turn and

reflect on what each group has chosen to show and what it reveals about Ted and his family on

this last ordinary morning before Gloria and Salim arrive. Teachers can link the discussion to

SEAL priorities. 

- Discuss the challenges they faced in turning the written text into a scene. For example: Did they

have to leave anything out when they were preparing their scene? Was there anything that could

be made clearer when it was acted? What could they show that is difficult to put in writing? Was

there anything in the written version that is difficult to show to an audience? 
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The Kitchen in T ed’s house 
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This is a plan of the kitchen in Ted's house where everyone was having breakfast and getting

ready for the day ahead on the morning that the letter arrived from Aunt Gloria. 

Use the plan to help your group work out where the action took place in your scene and to help

you add movement to your improvisation. 

For example: Where's the washing machine? What surface is the toaster on? Where's the radio

sitting?  Where would Ted be eating his Shreddies - standing up or sitting down? Where would

the chairs be? 



What theories do we have?

The London Eye Mystery has all the ingredients of a good detective story and the mystery is

solved by the reasoning and logical thinking shown by Ted. But the solution also depends on the

loyalty and the courage he and his sister Kat show in the face of what becomes an increasingly

dangerous situation.

Coming up with a set of theories that explain what might have

happened is an important part of Ted's thinking. But a theory

needs observation, rational thinking and the ability to make

predictions based on evidence, not guessing and speculation,

if it is to be of any use. These are the things that Ted is good

at. He has the sort of mind that does not find self-awareness,

managing feelings and social skills easy, but he is excellent at

problem solving, creative thinking, reasoning, information

processing and evaluation.

What theories do we have? is about developing these skills in your class and creating

theories that are well argued and evidenced. It will also raise questions that need more clues if

the 'detectives' are to find out what has happened to Salim - so listening to the rest of the novel

will need some careful attention! 

The strategy used in this activity is called 'mantle of the expert' which is the name given by

Dorothy Heathcote to a way of working in which the whole class, including the teacher, is in role.

The key thing to remember about being in role is that it is about thinking within a particular

mindset, and not about acting a part. By working in role the class are, in Heathcote's term, given

'the mantle' or cloak of an expert which can enable them to draw on knowledge of the world that

is relevant to the role and the context.

When using ‘mantle of the expert’ as a strategy it is possible to come out of role to create

something or to read something that can then be explored or examined in role, as with the

creation of freeze frames in this activity.

In this activity the class will be drawing on their understanding of the way detectives work and

using that within the imagined events of the book. The teacher is in role as the ‘chief detective'

who is in charge of the case. 
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Curriculum Connections 

PNS Literacy:  Strand 4: Develop drama techniques to explore in role - 

including problem solving  

PNS Key Aspects of Learning:  Problem solving; creative thinking; reasoning and inquiry 

KS3 English : 2.1: Use dramatic approaches to explore ideas, texts and issues



Activity

Time: 60 minutes 

Organisation: Whole class and small group work in the hall  

Resources: Detective badges, images of the London Eye, a family tree, Chapter 1

What theories do we have?

In the activity the class will be in role as recently appointed detectives on

their first case. They have to be able to show that they can think like

detectives - collecting evidence, being observant, using their ability to

reason rather than guess, being able to justify their decision with evidence.

The case they are investigating is Salim's disappearance from the London

Eye and they need to have well reasoned theories to be able to work out

their line of inquiry. 

Introduce the way of working. The class will be in role as the detectives, including the teacher as

Chief Detective, who are investigating Salim's mysterious disappearance from the London Eye.

Give each of the class a badge or label that makes them an 'official detective on the case' which

is a way of reinforcing the role and bringing a sense of group identity to the work. 

IN ROLE as Chief Detective start by calling the detectives together. To help establish the role in

context, ask them what skills they bring to this investigation and what success they have had in

solving mysteries in the past. Introduce the case they will be working on. Images of the London

Eye and a family tree of the characters will be useful. Use the class's knowledge of the story to

give the background to the case - who everyone is, why Salim is in London etc. 

Announce to the class that there is evidence that they need to examine that will begin to give

clues as to what happened. These are reconstructions based on Ted's memory of what happened

that day. 

IN ROLE Using the opening chapter of The London Eye Mystery as if it is a statement from Ted,

ask the class to work in groups of 4. Ask them to read 'Ted's statement' again in their group and

to choose two moments that they consider are the most important. 

OUT OF ROLE Ask them to create two Freeze Frames to show the events they have chosen that

will be viewed by 'the detectives' as reconstructed evidence. 

IN ROLE When the Freeze Frames have been created, go back into role as the detectives and

examine each of the images for evidence that give significant clues that might be helpful in

solving the mystery of why Salim was not in the capsule. 
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When the clues have been gathered ask the detectives to work in groups to decide on a theory

based on the clues.  Teachers will need to discuss what a theory is and how it depends on

deciding what is probable based on the evidence, rather than what is possible based on

speculation and hunches.

IN ROLE Call a meeting of the detectives to see how they are progressing with the case and ask

each group to present their findings to the whole group. When all the theories have been heard

discuss which theory the detectives think is the most probable and whether there is any more

evidence they think they need to collect. 

IN ROLE ask the detectives to write their official report on the case putting forward their theory on

Salim's disappearance. 

Salim disappears
Family Responses

When Salim does not come out of the pod that Ted and Kat were sure he

was in it throws them into confusion. It also sets in motion the fears and

concerns for his safety that are at the heart of The London Eye Mystery.

In this activity the class explore the impact of Salim's disappearance on

his family through Freeze Frames that show the changing responses of

family members in the first few hours of Salim going missing. The Freeze

Frame is then used as the final image in a short scene. The work creates

the opportunity for a whole class discussion on the way the people in a

family respond to events in different ways.

Curriculum Connections 

PNS Literacy:  Strand 4: Drama 

Strand 7: Understanding and interpreting text: inference and 

deduction 

Strand 3: Group Discussion

PNS Key Aspects of Learning:  Problem solving; creative thinking; reasoning and inquiry 

SEAL: Y6 Theme 2: Good to be me 

Y7 Theme 1: Learning to be together 

KS3 English : 2.1: Use dramatic approaches to explore ideas, texts and issues
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Activities

1. Telling Gloria and Mum: Whole class freeze frame and scene making 

Time: 20 minutes in the classroom

Organisation: Whole class  

Resources: A copy of The London Eye Mystery

2. Family responses: Whole class freeze frame and scene making  

Time: 40 minutes in the hall 

Organisation: Small groups 

Resources: Salim Disappears - Ideas for group work sheet (page 12)

1. Telling Gloria and Mum: Whole class freeze frame and scene making 

Make sure the class is familiar with The London Eye Mystery up until the end of chapter 7. Recap

on what has happened so far, who the characters are, why Gloria and Salim are in London and

how they got a free ticket for the Eye. Read the beginning of Chapter 8, What Goes Up Doesn't

Necessarily Come Down, stopping at the end of page 60, when Kat and Ted have arrived at the

café where their Mum and Gloria are waiting for them to bring the tickets for the London Eye. Ted

and Kat have to break the news of Salim's disappearance to them. 

Discuss with the class what this moment might be like. What do they imagine might be going

through Kat and Ted's minds at this point? What changes when they break the news to Mum and

Gloria?

Using volunteers to be in role as Ted, Kat, Mum and Gloria, set up a Freeze Frame in front of the

whole class of the moment when Mum and Gloria hear what has happened to Salim. Use advice

and ideas from the class to help those who are taking on the roles shape the moment of action. 

When the class is sure that the Freeze Frame shows clearly what is going on, ask the Freeze

Frame group to hold the moment as still as they can. Ask the rest of the class to think of what the

four characters might be thinking at this moment. 

Remind the class that we sometimes think things that run counter to what our actions show.

Could this be the case in this scene? What might be going on inside each of the character's

minds at this moment? Ask the class to think about the worst fears and the best hopes. Is anyone

being blamed? Does anyone blame themselves? 

Ask the class to voice the thoughts of the characters. 

Different responses to the event can then be discussed in preparation for the rest of the work. 
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2. Family responses: Freeze frame and small group scene making 

In this activity the class will work in groups to create a scene that shows what is happening in the

hours immediately after Salim's disappearance.

Using the Salim Disappears - Ideas for group work sheet (see page 12) give each group a title for

their scene. Each of the titles on the list offers support in focusing in on a particular moment and

gives the groups enough freedom to bring their own interpretation to the work.  

Introduce the idea of starting by creating a Freeze Frame that captures an important moment.

The Freeze Frame that the group create at the beginning of this activity will become the final

point of the scene. Each group will then expand their work into a short scene that finishes with

that important still moment.

Each group will need to decide where the action takes place, what characters are involved and

why the moment they have chosen to show is important. The discussion each group enters into in

developing their idea will be as important as the final product.

Watch each of the scenes in the order they occur in the story and reflect on the changing

responses of the family and discuss the range of ways in which members of a family might react

to events. 
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Salim disappears - ideas for group work 

Below are suggested titles for the moments the groups will create and ideas that might be helpful

to consider when developing the work.

Remind the class that Salim has a mobile phone and that this might play a part in the scenes.

1.00 pm: The London Eye Attendant 

How would the London Eye employee react when he or she hears about Salim not

coming off the pod? Would all of the family be there? Who would do most of the talking?

Would people be calm or panicked about the event?

2.30 pm: Reporting to the Police

Did the whole family go to the police station? Did the police come to them at the

London Eye? Who does the talking? Salim has not been gone for long, is his

disappearance taken seriously? How are Kat and Ted feeling about events? How does

this show in their behaviour?

4.00 pm: Family Discussions

How do Mum, Gloria, Dad, Kat and Ted try to work out what happened? Is anyone

blamed for Salim's disappearance? Does anyone feel guilty?

6.00 pm: W orst Fears

Even though they are not saying anything the family might all have 'worst fears' about

Salim. Do they share these with each other or do they try to stay positive? Does each

member of the family behave in the same way?

Midnight: It's Not a Dream

What is happening in the house at this time? Is everyone in bed? Is anyone still up?

What are they doing? Are they talking to each other?  What sort of atmosphere is there

in the house at this time of night? 
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Salim: Missing person poster

This activity focuses on the first seven chapters of the novel and asks the class to find out

information about Salim. This information is then used to help create 'missing person posters' of

Salim. The activity requires the class to consider relevant information, the intended audience, and

the purpose and structure of the text they will be creating. 

Curriculum Connections 

PNS Literacy:  Strand 7: Understanding and interpreting text

Strand 9: Creating and Shaping Texts

PNS Key Aspects of Learning:  Problem solving; creative thinking; reasoning and inquiry 

KS3 English : 2.3: Writing: Structure writing to the purpose of the task 

and to guide the reader 

Activity

Time: 2 x 60 minute sessions 

Organisation: Whole class and pairs  

Resources: A3 paper, Chapters 1-7 

Session One

In the first session ask the class to work in pairs to find out as much as they can about Salim

from the first seven chapters of the book. This could be done in role as detectives or out of role

as the class.

As a whole group, examine the evidence about Salim they have gathered. Discuss what a

'missing person poster' is, who is the audience for the information on the poster and where and

why they are displayed. 

Ask the class to decide what pieces of information they have found out that would be useful for a

'missing person poster' about Salim.

Session T wo

In the second session ask the class to work in pairs to design their 'missing person poster' of

Salim. What photograph would they use? What would be the most useful information? How would

their design draw the public's attention to the information? Discuss the final posters with the

whole class.
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The Tube Map - getting around London 

Reading a London Tube map is a life skill that all children,

especially those who live in London, should acquire and The

London Eye Mystery creates a context for learning as the book is

set in London and refers throughout to London landmarks. 

Ted knows how to get around London, how to negotiate the Tube

to get to Embankment, what bridge to take to cross the river to

the Eye and which train to take to Earl's Court. He is able to read

the Underground map with ease and, on page 45, explains to the

reader the difference between a topological map and a

topographical map. 

This activity makes links between The London Eye Mystery and

other texts. It offers opportunities for developing children's ability

to read and interpret a real world text and there are links to other

curriculum areas. Tube maps are free at stations which means

that they are an easily obtained resource and every child in the

class can have one. There is also a tube map available on line at:

www.tfl.gov ./gettingaround/1 106/aspx which can be brought up

on the interactive whiteboard (IWB) for shared reading.  

Curriculum Connections 

PNS Literacy:  Strand 3: Group Discussion

Strand 7: Understanding and interpreting text

PNS Key Aspects of Learning:  Problem solving; creative thinking; reasoning and inquiry 

KS3 English : 2.2: Reading to extract information 

Cross Curricular links:  Geography: Knowledge and Understanding of Places, Enquiry 

and Skills

Activity

Time: 10 - 60 minutes

Organisation: Whole class and pairs  

Resources: The London tube map on the IWB and individual copies



Reading the T ube Map 

Start by connecting to the children's prior experience of travelling by Tube and give them time to

share their experiences with each other. Make links to The London Eye Mystery and the journey

that the characters take to Embankment Station. Show the Tube map on the interactive white

board (IWB) or as a poster and discuss what they notice about it.

Introduce the concept of topological maps and how these are different from topographical maps

using examples of both. Discuss why they think a topological map of the Underground system

might be more useful than a topographical one (reading what Ted has to say on page 45 might be

helpful at this point). Draw attention to the colours and names of the lines and the way they

intersect. Once their curiosity has been sparked there is no doubt the children will be able to raise

questions about the map and to make observations about its organisation that interest them.

Although Ted’s family travel to Embankment, Waterloo is actually the closest station to the

London Eye. Ask the class to work with a talk partner and work out ways to get to Waterloo to go

and visit the London Eye from particular stations. 

For example: A class is going to visit the London Eye and the nearest Tube station is Theydon

Bois. How would they get there? Would they have to change? How many stations do they pass

through? 

Having modelled the reading skills necessary with the whole class in shared reading, the activity

can be developed for guided reading. Children could work with a partner to develop questions

about Tube journey planning for other children to puzzle out. 
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Dover W ight Portland
Ted's interest in the weather 

Ted's fascination with weather provides an immediate connection with

Geography and Science curricula. His references to the weather and

shipping forecasts give teachers an opportunity to draw attention to the

specific weather reports for ships that are broadcast each day on the radio.  

The way the map of the British Isles and Ireland extends beyond the coast will be new information

for the class and will extend their understanding of the way maps are used for different audiences

and purposes. 
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Curriculum Connections 

PNS Literacy:  Strand 3: Group Discussion 

Cross Curricular links:  Geography: Knowledge and Understanding of Places, Enquiry 

and Skills
Activity

Time: 60 minutes

Organisation: Whole class  

Resources: The BBC website www.bbc.co.uk/weather/coast/shipping displays the map

of the sea areas and has a recording of the shipping forecast 

Dover W ight Portland

Draw the class’ attention to Ted's fascination with the weather and the shipping forecast. The first

references are on page 17. This will also give teachers an opportunity to discuss Ted's condition

and neurodiversity in general with the class. 

Present the Sea Areas map on the IWB and listen to the shipping forecast. Draw attention to the

way the information about the weather follows the map.

Listen together the first time to get used to what will probably be an unfamiliar experience for the

class. Discuss responses.

Before listening again, ask the following questions to generate discussion: Why do you think Ted

likes to listen to the shipping forecast? What might the impact of listening to the weather forecast

in bed at night have? What do you think is interesting about it? Is there anything you could enjoy

about the sound of it? Listen again then discuss responses.

Teachers might be interested in developing this activity into an exploration of how the Sea Areas

map connects to the geographical map of the British Isles as many of the names of the shipping

areas connect to names on the coastline. 
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Exploring Figures of S peech 

Ted, the main character in The London Eye Mystery, has Asperger's Syndrome and one of the

traits of his condition is his ability to think logically and rationally. He is good at reasoning,

problem solving and information processing but idiomatic and figurative language can confuse

him. He sometimes gets confused about what is happening when he hears people using figures

of speech that he interprets literally. His family know this

and throughout the book they make sure they recognise

when they need to explain to Ted what they mean. For

example, when Ted's mother hears that her sister Gloria

is arriving she says 'Hold tight, Ted, there's a hurricane

coming!' When Ted immediately corrects her with his

meteorological knowledge, she has to remind him that

she is not using the phrase in a literal way but as a way

of describing her sister and what it will be like when she

arrives.

Siobhan Dowd has cleverly used Ted's literal interpretation of figurative language to add a rich

seam of language play to the book and this creates opportunities for teachers to focus on this

with their class.

English is full of idioms that are part of our everyday speech but encounters with unfamiliar

idiomatic language can cause confusion. All children need the opportunities to enrich the

language they use but, in particular, children for whom English is an additional language need the

opportunity to broaden their encounters with English. As children will meet figurative language in

both oral and written contexts, focusing on this aspect of The London Eye Mystery will contribute

to their ability to infer and interpret in other contexts. Understanding the difference between literal

and figurative meanings is important inferential and interpretative skill.

There is also fun to be had in imagining literal interpretations of idiomatic phrases!

Curriculum Connections 

PNS Literacy:  Strand 3: Group Discussion

Strand 7: Understanding and interpreting text 

PNS Key Aspects of Learning:  Problem solving; creative thinking; reasoning and inquiry 

KS3 English : 1.4 Critical Understanding  

Activity

Time: 15 minutes or a literacy / English lesson

Organisation: Whole class and pairs    

Resources: A list of commonly used idioms



Exploring Figures of S peech 

Start by discussing Ted and the way he responds to idiomatic language. Focus the idioms from the

book such as ‘being a handful’, ‘larger than life’ (p5); ‘going off the rails’ (p8); ‘a hurricane is

coming’ (p11); ‘laughing your head off’ (p23) and discuss the difference between literal and

metaphorical understanding with the class.

Discuss what each idiom means in the context of the book and whether they could be used in

other situations. This is important as the metaphorical nature of an idiom means that it can be used

at other times and in other situations.

Discuss with the class common idioms that they already use in their everyday language and what

these mean. Introduce other common idioms to the ones that the children have already suggested.

This list offers some examples teachers could use:  

- not my cup of tea

- you could hear a pin drop

- to work your fingers to the bone

- to have money to burn 

- to start at the bottom of the ladder

- to put your foot in it

- to walk on the sunny side of the street

Start by considering the literal meanings of the phrase and the situations in which they might have

arisen for the first time. For example: not my cup of tea could have arisen when someone drank

someone else's cup of tea by mistake. Maybe it was very strong and full of sugar but the drinker

expected it to be weak with no sugar at all.

Discuss with the class how you could use the same phrase, not my cup of tea,

in another setting that had nothing to do with drinking tea. How would it apply to

shoes, to music, to films, to holidays? Ask the class to discuss the possibilities

with their talk partner. Share these with the class. 

Ask the class to work in pairs to explore the literal meanings for other phrases and to work out how

and why they might be used in other situations as a figure of speech. 

The discussion work could be extended into creating 'a wall dictionary' display with pictures to

illustrate the literal meaning and an explanation of the figurative meaning of the phrase. As

teachers go on reading the novel to the class, there will be further opportunities for discovering

more colloquial turns of phrase.  
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Post-show reflection: London Eye Mystery theme cube 

This activity gives teachers a way of enabling the class to respond to The London Eye Mystery

through discussion. A theme is introduced by the roll of a 'theme cube' and the class can discuss

where and when they think it appeared in the play.

Opening up a reflective discussion in this way enables the class to use their independent

judgement about the play and to make connections between characters and events based on

their personal perceptions. 
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Curriculum Connections 

PNS Literacy:  Strand 3: Group Discussion and Interaction  

Strand 7: Understanding and Interpreting Text 

Strand 8: Engaging With and Responding to Texts 

KS3 English : 1.2: Creativity: Using creative approaches to answer questions 

1.4: Critical Understanding

Activity

Time: 60 minutes

Organisation: Whole class and small groups    

Resources: Theme cube for each group (page 20)

Preparing the resources - Theme cube

Teachers will need to construct 'theme cubes' to use in the activity (see pg 20). This can be made

by recycling a small cardboard box or by adapting one of the large dice used in Maths. On each

face write a theme that appears in the play. In The London Eye Mystery the following themes are

present in some form: Loyalty , Courage, Disappointment, Patience, T ransformation, Hope 

Teachers may consider other themes are more significant, in which case, use those. However, it

is not necessary for teachers to think of all the times when the themes are apparent in the action.

That is for the class to decide!

Exploring Figures of S peech 

Introduce the activity to the whole class by modelling how to roll the 'theme cube' and opening up

a discussion with the whole class on the theme that has appeared. Use open questions to

encourage responses and support the class in following a coherent line of enquiry and listening to

the views expressed. 

Organise the class to work in small discussion groups with a 'theme cube' for each group.

Teachers will find it helpful to spend time with each group in turn to support discussion and

encourage reflection. In the plenary ask each group to present a summary of the theme that

created the most insightful discussion in their group. 



Theme Cube template

LOYALTY

HOPE

TRANSFORMATION

DISAPPOINTMENT

COURAGE PATIENCE
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